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ABSTRACT 



The Standards Implementation Design (SID) system is a 
comprehensive framework for analyzing school performance, planning for 
improvement based on the analysis, implementing the improvements, and 
evaluating results. It is designed to engage school personnel in 
introspection about student achievement as related to curriculum, the 
teaching and learning process, and use of school resources. The system 
results in six key outcomes: inclusiveness, purposefulness, student- focused 
efforts, action-orientation, accountability, and strong leadership and 
support systems. The SID process consists of seven tasks: (1) develop the 

school profile; (2) define, redefine, and/or clarify vision, purpose, and 
beliefs; (3) develop and/or clarify schoolwide learner outcomes; (4) analyze 
instructional and organizational effectiveness; (5) prioritize growth areas 
and develop a standards implementation action plan; (6) implement the plan 
and establish a follow-up process to monitor implementation and 
accomplishment of the schoolwide standards; and (7) evaluate results and plan 
for continuous improvement. Four rubrics are provided to guide schools in 
assessing the efficacy of results or the process itself: assessing the SID 
parameters, assessing the SID process, assessing instructional and 
organizational effectiveness, and assessing the standards implementation 
action plan. The SID process is not meant to be strictly linear or 
sequential, but conducive to productive conversation among school personnel. 
Appended are sample standards implementation action plans, school-level 
sample and department or grade level sample. (RT) 
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Foreword 



We envision a public school system that holds 
high expectations of what students should know, 
be able to do and care about... focuses attention, 
effort and resources on promoting student 
learning. . .holds each school accountable for 
meeting high standards of performance. . . 

— Hawai'i State Board of Education, 
"Vision of Public Education in Hawai'i" 
September 16 , 1995 



In the forefront of creating an effective 
school system is setting high expectations for 
student achievement. We have set 
expectations at high levels in the form of our 
Hawaii Content and Performance Standards. 
In the end, all effective school systems 
monitor their performance and adjust 
practice through an assessment and 
accountability system to help us measure the 
extent to which our students have attained 
these standards and the extent to which we 
are helping students do so. We are in the 
process of designing such a system. The 
most important and perhaps the most 
challenging and complex part of an effective 
school system, is the establishment of an 
implementation system — a complex set of 
actions and interrelationships that orchestrate 
high expectations, organization, instruction, 
and assessment and evaluation to provide the 
best possible opportunities for students to 
attain the high standards we have set for 
them. 



department or grade level, and classroom 
decisions. The SID system is a tool that 
should help schools examine how effectively 
they are using available instructional, fiscal, 
and organizational resources to help students 
attain the standards, plan for the 
improvement and maintenance of effective 
services and practices, and document and 
evaluate the results. The SID was designed 
to support schools’ efforts at concerted 
planning along these lines — all within the 
standards framework. The SID was also 
developed to replace the many disparate 
planning activities with one process that can 
be pursued with genuine seriousness of 
purpose and accomplishment. It is meant to 
be flexible. It can and should be adjusted, 
modified, and adapted to serve the needs of 
the school and its community. 

We encourage sincere and ongoing 
engagement in the SID process. It will serve 
to permit locally appropriate action plans as 
well as the effective organization of material 
resources and human effort to ensure the 
accomplishment of those plans. This will 
ensure that every child in the Hawai'i public 
schools will receive every opportunity to 
achieve the Hawai’i Content and 
Performance Standards. 












The Standards Implementation Design (SID) p au j q LeMahieu Ph.D. 

system is a tool for schools and school Superintendent of Education 

communities to use in designing and 

redesigning relevant and quality educational 

experiences and support services for our 

students to meet the Hawai'i Content and 

Performance Standards. It is focused on the 

school as a system and never loses sight of 

how student learning is impacted by school, 
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I. Introduction and Overview 



Place standards at the center of your school 
improvement efforts; use standards as the core 
of your instruction and be assured that our 
plans and our efforts will be synchronous and 
ALL the children entrusted to us will learn . 

—Superintendent Paul LeMahieu 



INTRODUCTION 



The primary job of schools is to make sure 
that all students achieve high standards. The 
Standards Implementation Design (SID) 
system is a tool or framework to facilitate 
planning and decision-making to help schools 
ensure that what they are doing will result in 
student learning and achievement. 



The Standards Implementation Design (SID) 
system is a comprehensive framework 
designed to engage school personnel in deep 
introspection about the achievement of 
students related to curriculum, the teaching 
and learning process, focused professional 
development, and the use of school and 
system resources to achieve desired ends. The 
SID system provides process steps and key 
parameters to design school wide and 
department/grade level standards 
implementation action plans that focus on 
implementing the HawaFi Content and 
Performance Standards (HCPS). The 
Standards Implementation Action Plan 
replaces as well as enhances the “School 
Improvement Plan (SIP).” 



The Standards Implementation Design 
system is a generic assessment-planning- 
implementation tool designed to address arid 
accommodate the requirements of the many 
programs and improvement initiatives which 
a school delivers. The SID system has been 
incorporated into the Focus on Learning 



(FOL), Western Association of Schools and 
Colleges (WASC) accreditation process or 
“protocol” to create a WASC FOL/SID joint 
protocol. The SID can be used by schools 
that do not participate in FOL and by 
schools in periods between accreditation 
visits. The National Study of School 
Evaluation (NSSE) materials can be used to 
support the SID process. 

The Standards Implementation Design system 
is one important dimension of accountability 
that reinvents schools-not by chance, but by 
design. It applies to all schools. The SID 
system is a continuous process of increasing a 
school’s ability to achieve high quality results; 
it is an attitude as much as a way of doing 
things. The outcome of this school renewal 
process is continuous improvement in all 
aspects of schooling, regardless of a school’s 
current level of success. The quality work of 
the school and the quality work of the student 
will become visible in a quality Standards 
Implementation Action Plan. The SID 
process is data-driven and research-based. A 
fundamental premise of SID is that decisions 
should be based on an analysis of objective 
data. Actions taken are validated and guided 
by research increase the likelihood that the 
practice or action will benefit students in ways 
that are quantifiable. 

The Standards Implementation Design system 
consolidates major statewide initiatives, to the 
greatest extent possible. A well -produced 
action plan will satisfy the requirements of 
most school programs and initiatives, e.g., 
accreditation, Title I, School to Work, High 
Schools that Work, Comprehensive School 
Reform Demonstration Program, Drug-Free 
Schools, Focus on Learning, and the 
Comprehensive Student Support System. 

Creating a statewide system focused on 
student achievement of standards requires 
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multi-level action. At all levels-national, state, 
district and school-requirements and 
accountability focus on providing the 
comprehensive support necessary for students 
to achieve. 



STANDARDS. One of the keystones in 
standards-based education is the standards 
themselves. Standards for the Hawaii 
Department of Education were first 
introduced in 1994 and revised for clarity in 
the fall of 1999. The new Hawaii Content 
and Performance Standards (HCPS) content 
standards and benchmarks are aligned to 
national standards and are provided in 10 
areas: Language Arts, Mathematics, Science, 
Social Studies, Fine Arts, Physical Education, 
Health, World Languages, Career and Life 
Skills, and Educational Technology. Four 
General Learner Outcomes (GLOs) are also 
part of the standards: 

1. The ability to be responsible for one's 
own learning. 

2. The understanding that is essential for 
human beings to work together. 

3. The ability to be involved in complex 
thinking and problem solving. 

4. The ability to recognize and produce 
quality performance and quality products. 

The development of performance standards in 
the form of performance indicators is 
currently in progress, i.e., state and district 
specialists, classroom teachers, and principals 
are working together to develop these 
indicators, which will be the basis for 
determining “how good is good enough.” 

Schools consider the following principles as 
they design and implement teaching and 
learning processes to help students meet the 
HCPS: 



• Effective changes in instructional 
methods and materials are focused and 
school wide, not random and fragmented. 

• Teachers provide many learning 
opportunities for all students using 
differentiated teaching strategies. 

• Teachers focus their efforts on developing 
students' knowledge, refining skills, 
fostering positive attitudes, and extending 
learning while abandoning activities that 
had no well-defined instructional objectives. 

• The school's staff operates as a team and 
actively pursues improvement. 

• Professional development is focused on 
improving teaching and learning. 

• The school uses all available resources for 
students to achieve the standards. 

• The school actively engages parents in 
discussion and decision making about the 
educational program and their children. 




EFFECTIVE SCHOOLS POLICY. The 

Board of Education Policy 2005 (adopted 
June 1998) calls for Hawaii's public schools 
“to be constantly engaged in self-renewal to 
improve student learning and become 
effective schools. School renewal is an 
ongoing, systematic change process which 
relies on assessment data about student 
achievement, curriculum, instructional 
practices, etc. to make program decisions. 

The increased authority that has been 
delegated to schools to make decisions which 
enhance student learning require great school 
accountability for quality outcomes.” The 
policy also stipulates that the Department 
“shall develop and make annually available to 
the public school -by-school reports 
containing indicators and results of effective 
schools. Each report shall include at least the 
following four (4) criteria: high levels of 
student academic achievement; acceptable 
student behavior; student satisfaction with the 
school; and parent satisfaction.” 
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ASSESSMENT AND 
ACCOUNTABILITY SYSTEM. Since 
1995, the Department of Education and the 
Board of Education have been laying the 
foundation for and developing the 
Comprehensive Assessment and Accountability 
System (CAAS). Board of Education Policy 
2040 (adopted December 1995) authorized 
the Department to establish the CAAS and 
included the requirement for program and 
personnel evaluations. 

Through Act 74 of the Session Laws of 
Hawai c i 1999, the Hawai'i State Legislature 
has mandated that the Department develop 
and implement a statewide “student 
assessment program that is explicitly aligned 
with the HawaPi Content and Performance 
and embodies high and rigorous expectations 
for the attainment of all students.” Act 74, 
like the Board’s Effective Schools Policy, also 
calls for the development of a comprehensive 
school profile or report card for each school 
which includes, but is not limited to, student 
performance measures, school attendance, 
drop-out rates, and parental involvement. 
These school profiles are to be made available 
to the Board of Education, the Governor, the 
Legislature, parents, and the general public. 

COMPREHENSIVE NEEDS 
ASSESSMENT: “Images of Success.” 

The Comprehensive Needs Assessment was 
conducted under the direction of the 
Superintendent in the fall semester of the 
1998-99 school year. The needs assessment 
identified areas for the public education 
system to improve; these needs were distilled 
into six areas. The “Images of Success,” 
which represent positive interpretations of the 
system’s core needs were introduced in the 
Department’s Comprehensive Needs 
Assessment document (DOE, April 1999), 
and illustrate the broad parameters of a 



successful public school system and represent 
aspirations for the schools and the system as 
expressed by the general public as well as 
educators. The six “Images of Success” are: 

• Standards-Based Learning 

• Quality Student Support 

• Professionalism and Capacity of the System 

• Focused and Sustained Action 

• Coordinated Team work 

• Responsiveness of the System 

A more complete description of these images 
can be found in the Comprehensive Needs 
Assessment document. 
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Overview of the Standards Implementation 
Design (SID) System 



The Standards Implementation Design (SID) 
system is a framework for analyzing school 
performance, planning for improvement based 
on the analysis or performance, implementing 
the improvements, and assessing and 
evaluating results. Plans are documented in a 
“Standards Implementation Action Plan.” 

PARAMETERS. The SID System should 
result in six key parameters, or outcomes, 
which are listed below. 

1. Inclusiveness. The involvement and 
collaboration of school community 
members in the process. 

2. Purposefulness. The clarification of the 
school’s purpose (mission) and the 
schoolwide learner outcomes. 

3. Student- focused efforts. The gathering 
and analysis of data about students and 
student achievement. The SID process 
focuses on the quality of the work of 
students and the school. The impact of 
the school’s plan, decisions, and actions 
on students’ achievement of standards are 
assessed. 

4. Action-orientation. The assessment of 
the entire school’s program and its impact 
on student learning in relation to the 
schoolwide learner outcomes and the 
HawaPi Content and Performance 
Standards that result in the development 
of a schoolwide standards implementation 
action plan with specifics steps that relate 
to how students will achieve die standards. 

5. Accountability. The implementation of 
an assessment and accountability system 
for evaluating school progress towards the 
schoolwide standards implementation 
action plan that includes evidences of 
success: achievement, improvement in 
behavior, and attendance of students. 

6. Strong leadership and support systems. 
The support of school leaders in facilitating 
the SID process by advocating, nurturing, 



and sustaining a vision and a culture of 
learning. 

Rubric I in the Rubrics Section (Section V) of 
this document can be used to assess these 
parameters. 

PROCESS. The SID process consists of 
seven (7) major tasks. Together, these tasks 
provide a larger context for analyzing a 
school’s current status. The SID process is 
not meant to be performed in a strictly 
sequential manner. The steps in the Focus on 
Learning (FOL) process follow the same 
seven major tasks, but Tasks 4 and 5 are 
further broken down into sub-tasks. FOL is a 
formal process which is also slightly more 
prescriptive in terms of requiring the 
participation of all stakeholders in all aspects 
of the school’s self-study. In addition to the 
action plans, the FOL also requires written 
documentation of the school self-study 
process as well as a description of the school 
and a detailed analysis of how its programs 
contribute to student learning. 



TASKS. The seven basic SID tasks which 
comprise the process are listed below. Rubric II 
can be used to assess the process. 



Task 1: 


Develop the school profile 


Task 2: 


Define, re-define, and/or clarify 
Vision and Purpose (Mission) and 
Beliefs 


Task 3: 


Develop and/or clarify school wide 
learner outcomes 


Task 4: 


Analyze instructional and 
organizational effectiveness 


Task 5: 


Prioritize growth (improvement) 
areas and develop a Standards 
Implementation Action Plan 


Task 6: 


Implement the Standards 
Implementation Action Plan. 
Establish an ongoing follow-up 
process to monitor implementation 
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and accomplishment of the 
schoohvide Standards 
Implementation Action Plan. 

Task 7: Evaluate results and plan for 

continuous improvement 

CRITERIA FOR INSTRUCTIONAL AND 
ORGANIZATIONAL EFFECTIVENESS. 

Perhaps the heart of the SID process is the 
school taking a critical look at itself by 
analyzing the effectiveness of its instructional 
program and the effectiveness of its 
organizational structure in supporting and 
ensuring student attainment of the standards. 
To do this, the school determines the extent 
to which it meets the SID Criteria for 
Instructional and Organizational Effectiveness. 
The criteria were adapted from the “Images 
of Success” found in the Comprehensive Needs 
Assessment (HawaPi State Department of 
Education, 1998) and the criteria for Focus on 
Learning, 1 997 Edition (Western Association of 
Schools and Colleges). 

The Criteria for Instructional and 
Organizational Effectiveness and an 
accompanying list of reflective questions and 
evidence are provided in Section III of this 
document. Schools can use the “Reflective 
Questions” to begin to determine how 
effective their instructional program is and 
how the organization of the school 
contributes to student learning. The 
“Possible Areas to Analyze” provides a list of 
evidence that can be examined in answering 
the reflective questions for each criteria. 

THE STANDARDS 
IMPLEMENTATION ACTION PLAN. 

The Standards Implementation Action Plan is 
a written, public record of the school’s plans 
for improvement and documents goals that 
need to be addressed, why they were selected 
as priorities, and the means by which these 



goals will be addressed and their attainment 
evaluated. It is important to stress that the 
Action Plan is not an end in itself and should 
be developed collaboratively. The Action Plan 
should also reflect action that will be taken 
over at least a three-year time period. At a 
minimum, there should be a schoolwide and 
department or grade-level plans. Plans by 
individual teachers or teacher-teams may also 
be developed. A suggested format is provided 
in Section IV of this document. The 
Appendix includes two types of sample Three- 
Year Action Plans: 1) a school level action 
plan and 2) a departmental or grade-level 
action plan. 

RUBRICS. In Section V, four rubrics are 
provided to guide schools in assessing and 
evaluating the efficacy of results or the process 
itself. The following rubrics assess the extent 
to which the school addresses the criteria for 
instructional and organizational effectiveness, 
the extent to which the school exhibits the 
SID parameters, the extent to which the 
school uses the SID process effectively, and 
the quality of the multi-year action plan(s) 
produced. 

Rubric I Assessing the SID 

Parameters 

Rubric II Assessing the SID Process 

Rubrics IIIA-IIIF Assessing Instructional and 
Organizational Effectiveness 
Rubric IV Assessing the Standards 

Implementation Action Plan 
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II. Tke SID Process 



As with any improvement effort, planning for 
action must take place within a context of 
good data analysis, research-based practices, 
and thoughtful consideration of the school’s 
resources. This Section outlines a process 
that will help schools create their Standards 
Implementation Action Plan. The process is 
adapted from the nine-task Western 
Association of Schools and Colleges (WASC) 
Focus on Learning (FOL) process and the six- 
step National Study of School Evaluation 
(NSSE) process. 



The process is not meant to be strictly linear 
or sequential. Schools should review the 
elements of the process and determine the 
school’s strengths and weaknesses using the 
questions for reflection and discussion. 
Schools should be prepared to have rich and 
full conversations throughout the process. 
These conversations will ultimately result in 
the multi-year action plan. 



The following tasks will guide schools in that 
introspective inquiry about teaching and 
learning in a standards-based system. The 
Standards Implementation Action Plan is 
structured to correspond to the tasks which 
make up the process. A rubric to assess the 
tasks in the process is provided in Section V 
(Rubrics) of this document. 



The SID process involves the following seven 
tasks: 

Task 1: Develop the school profile 
Task 2: Define, re-define, and/or clarify 
Vision and Purpose (Mission) and 
Beliefs 

Task 3: Develop and/or clarify schoolwide 
learner outcomes 
Task 4: Analyze instructional and 
organizational effectiveness 
Task 5: Prioritize growth (improvement) 
areas and develop a Standards 



Implementation Action Plan 
Task 6: Implement the Standards 

Implementation Action Plan. 
Establish an ongoing follow-up 
process to monitor implementation 
and accomplishment of the 
schoolwide Standards 
Implementation Action Plan 
Task 7: Evaluate results and plan for 
continuous improvement 

Each Task is discussed in detail on the pages 
which follow. Questions for reflection and 
discussion to guide the completion of each 
task are also provided. 







Evaluating 
Results and 

for Continuous 
Improvement 
(Task 7) 
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School Profile 
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Implementing 
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(Task 6) 
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Task 1 



Develop the School Profile 



A good school profile provides clear 
information from which the school can begin 
analysis about teaching and learning. 
Information about the school is gathered for 
the purposes of problem-finding and 
problem-solving. The School Status and 
Improvement Report (SSIR) is used as a first 
step and includes student demographic data, 
student attendance data, student discipline 
data, student performance assessment data, 
and community demographics. Process data, 
such as stakeholders’ perspectives, student 
interviews, etc. should be included. 
Additional measures specific to the high 
school level should also be included, such as 
graduation rates, dropout rates, post- 
secondary plans of students, percentage of 
students who enroll in college, etc. 



Schools should determine what this 
data/information is saying about the school 
and whether this provides an accurate 
snapshot of the school. 



Questions for Reflection and Discussion 

• What evidence or data should be 
collected to help develop a clearer picture 
of our students and the school 
community? 

• Who should be collecting the data? 

• What does the data tell us about 
students’ achievement of the schoolwide 
learner outcomes and the Hawai‘i 
Content and Performance Standards 
(HCPS)? 

• What do the assessments indicate about 
the current levels of student 
performance? 

• What is the longitudinal performance 
record of our school/students? 



• What do the assessments indicate about 
the levels of school support and public 
engagement for implementation of 
Hawai‘i Content and Performance 
Standards? 

• How should the data be organized? 
Disaggregated*? Analyzed? Synthesized? 

• How should the data be shared? Have 
the certificated staff members and other 
stakeholders discussed the profile? 

• Do we have a process in place to 
regularly update the profile used by the 
stakeholders as the school focuses on 
student achievement? 

• Does the profile provide a rich 
description of current levels of student 
achievement of the Hawafi Content and 
Performance Standards (HCPS)? 

• Does the profile take into account 
significant demographics of the student 
population and school community? 

• Does the profile reflect the perceptions of 
the quality of the school held by 
teachers, students, parents, and the 
community? 

• Disaggregated data is the separation of data by 
demographics or other factors. For example, 
academic performance results can be separated 
for boys and girls, or for English vs. English as a 
second language speakers. Data should be 
disaggregated whenever possible. Disaggregated 
data gives the school a powerful tool for looking 
deeply into its own programs, as strategies that 
Seem to be working for one group of students 
may not be as effective for another group. 
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Task 2 . 



Define, Re- Define, and/or 
Clarify Vision and Purpose 
(Mission) and Beliefs 

Visioning at a school provides everyone with 
an opportunity to project a future for their 
students. The vision is dependent upon 
shared core beliefs and is inclusive of parents 
and community members. The purpose or 
mission statement shares the school’s promise 
to attain the vision. Both vision and 
purpose/mission reflect the commitment of 
all stakeholders and should be aligned to 
student achievement of the HCPS. 

Questions for Reflection and Discussion 

• What does the school believe about its 
purpose? 

• What is the primary purpose of the 
school? 

• What does the school want its students 
to be able to know, do, and care about 
when they leave the school? 

— Is there agreement on schoohvide 
learner outcomes by all stakeholders? 
— What role does each stakeholder have 
in supporting the schoolwide learner 
outcomes? 

• Is there a common understanding about 
the schoolwide learner outcomes, what 
they mean, and how they can be 
assessed? 

• How are the beliefs reflected in the 
actions which impact student 
achievement of the HawaPi Content and 
Performance Standards? 

• What does the school believe about 
student learning, about teaching, and 
about what makes for a quality, safe, 
secure, and healthy school? 

• What does the school envision happening 
five years from now on behalf of 
learning? 



— What would students be learning? 

— How would they be engaged in 
learning? 

— What would the staff be doing? 

— How will the school be organized? 

— What would the community be like? 
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Standards Implementation Design 



Task 3. 



Develop and/or Clarify 
Schoolwide Learner 
Outcomes 



Every parent wants his or her child to achieve. 
Every teacher wants his or her class to achieve. 
How we get to this outcome is dependent on 
how well we define our schoolwide learner 
outcomes. The use of student performance 
data and any other information relevant to 
teaching and learning must provide the 
context from which we derive the goals and 
objectives for our schoolwide standards 
implementation action plan. 

Questions for Reflection and Discussion 






















To what extent have measurable 
indicators of the schoolwide learner 
outcomes been developed? 

Are the desired results for student 
learning consistent with goals for student 
learning in the Hawaih Content and 
Performance Standards (HCPS)? 

How do the desired results for student 
learning clearly lead to what a well- 
educated student should know, be able to 
do, and care about? 

How are priorities for improving student 
learning based on a comprehensive 
analysis of student performance? 

Has input been obtained from all 
members of the school community? 

Have all certificated staff, all students, 
and other stakeholder groups made a 
commitment to accomplishing the 
schoolwide learner outcomes? 

What system is in place to discuss quality 
accomplishment of the learner outcomes? 




1 1 
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The SID Process 



Task 4. 



Analyze Instrvctional and 
Organizational Effectiveness 

The success of the SID process will be 
impacted by the degree to which a school can 
comprehensively analyze its strengths and 
weaknesses. This analysis leads to actions 
that will improve a school. School 
discussions should focus on the following six 
SID criteria categories: 

A. Standards-Based Learning 

B. Quality Student Support 

C. Professionalism and Capacity 
of the System 

D. Coordinated Team Work 

E. Responsiveness of System 

F. Focused and Sustained Action 

Specific reflective questions for each criterion 
under each of the six categories can be found 
in Section II: The SID Criteria. 

Questions for Reflection and Discussion 

• How does each criteria in the six 
categories affect student learning? What 
needs to be done to strengthen each of 
the areas to ensure the greatest support 
for student learning? 

• To what extent is the analysis of what 
exists and the quality of what exists at the 
school based on data (data-driven)? 

• What evidence does the school have that 
students are learning and can 
demonstrate their achievement of the 
schoolwide learner outcomes and the 
HawaPi Content and Performance 
Standards? 

• How is the school profile being used to 
analyze the school against each of the 
SID criteria? 

• What process is being used to ensure the 
involvement of all stakeholders? How 



does the school’s leadership team ensure 
that all ideas and opinions are 
considered? 

• How does the school determine what 
data the various groups (e.g., focus 
groups, home groups, departments, 
grade levels, teams) should gather and 
analyze? 

• How are the rubrics (found in the 
Rubrics Section) being used to help 
assess where the school is? 

• What are the school’s areas of strength 
and to what extent should they be 
maintained or further developed? 

— Are the areas of strengths identified 
through the use of data 
(data-driven)? 

— What evidence is there that these 
areas are making a difference on 
student learning? 

— What is the quality of student 
learning? 

• What are the school’s growth ideas as 
they relate to student achievement and 
learning? How are growth areas 
prioritized to ensure they address the 
schoolwide learner outcomes and the 
standards? Are the growth areas 
identified data driven? 



m 
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Standards Implementation Design 



Task 5. 



Prioritize Growth 
(Improvement) Areas and 
Develop a Standards 
Implementation Action Plan 



b. DEVELOP THE STANDARDS 
IMPLEMENTATION ACTION 
PLAN 

Questions for Reflection and Discussion 



Realizing that it is difficult to do everything 
at the same level of intensity and at the same 
time, a school must be able to determine its 
priorities and yet keep sight of all the actions 
necessary to enable the achievement of all 
students to high standards. Given a three- 
year time frame, schools can make decisions 
that will best use the resources available to 
them, plan for far-reaching, long-range 
actions, and continuously evaluate their 
progress on the schoolwide standards 
implementation action plan. 




a. 



PRIORITIZE IMPROVEMENT 
AREAS 



Questions for Reflection and Discussion 



• What are the priority goals for 
strengthening the capacity of the 
instructional and organizational 
conditions to support students’ 
achievement of the Hawaifi Content and 
Performance Standards? 

• What are the priority goals and the 
rationale for the priorities selected in 
each component of the action plan? 

• What does the information gathered say 
about what students are learning and 
how well they are learning it? What 
makes “good” good enough? 

• From the analysis of instructional and 
organizational effectiveness, what are some 
common threads or strands that can be 
delineated as areas of strength and areas 
that need further growth or improvement? 
What specific target areas will make the 
greatest impact on student learning? 




• Is the action plan consistent with the 
school’s vision and purpose (mission) for 
the desired results for student learning? 

• How are the school priority goals 
responsive to student learning needs in 
attainment of the Hawaii Content and 
Performance Standards? 

• Do the action steps reflect the alignment 
of instructional practices and support 
services for students with the priority 
goals for student learning? 

• Do the action steps reflect research-based 
findings which support student learning? 

• Do the action steps have a reasonable 
timeline for implementing the actions 
identified? 

• Have sufficient resources been allocated 
to support the implementation of the 
action plan? 

• Does the action plan have the means for 
documenting student improvement 
(assessment of student works and 
students at work)? 

• Who was involved in the development of 
the schoolwide standards implementation 
action plan? 

• Is there a commitment by all stakeholders? 

• Will the action plan improve the learning 
of all students as identified in the 
student/community profile? 

• Are the schoohvide learner outcomes 
being addressed through the action plan? 

• Have we integrated other initiatives to 
create one “umbrella” school wide plan? 

• Is the action plan feasible and realistic? 

• Do ways of assessing progress include the 
analysis of student learning? 

• Is each role group’s voice represented in the 
decision-making for school improvement? 
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The SID Process 



Task 6. 



Implement the Standards 

Implementation Action Plan 

After the school has developed its profile, 
defined its vision, determined its schoolwide 
learner outcomes, analyzed its instructional 
and organizational effectiveness, and 
prioritized its improvement areas, it is ready 
to take action. The time invested in the deep 
planning process comes to fruition in its 
implementation. The reflective questions 
below are a final checkpoint to assure 
successful implementation of the schoolwide 
standards implementation action plan. 

a. IMPLEMENT THE SCHOOLWIDE 
STANDARDS IMPLEMENTATION 
ACTION PLAN 

Questions for Reflection and Discussion 

• What process/system needs to be in 
place to ensure that the action plan is 
implemented? 

• Are the timeliness reasonable, flexible, 
and adaptable as needed to achieve the 
target or goal? 

• Are the resources identified appropriate, 
sufficient, and available in a timely 
manner to support the action step(s)? 

• Are the assignments of responsibilities for 
accountability clear? Are the roles and 
responsibilities clearly spelled out and 
understood by all stakeholders? 



b. DOCUMENT AND MONITOR 
PROGRESS OF THE 
SCHOOLWIDE STANDARDS 
IMPLEMENTATION ACTION 
PLAN 

Questions for Reflection and Discussion 

• Who can serve as a critical ally to help 
objectively evaluate the progress made? 

• Are there additional action steps that 
need to be incorporated to achieve the 
school's target areas or goals? 

• What process is in place for formative 
assessment to help refine and adjust 
action steps as needed to better achieve 
the targets or goals? 



"5 
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Standards Implementation Design 



Task 7. 



Evaluate Results and Plan 
lor Continuous Improvement 



The success of any major effort is wholly 
dependent on the degree to which a school 
holds itself accountable. The action plan is 
intended as a continuous improvement 
vehicle for schools. Annually, schools must 
provide evidence of their progress and the 
extent to which the plan was implemented. 

Questions for Reflection and Discussion 



What are the student assessment data 
or evidences that document the extent 
of implementation and degree of 
effectiveness? 

Which action steps contained in the 
plan appear to have been successful? 

If successful, can or should they be 
institutionalized at the school? How can 
the success of these action steps be built 
upon? 

Which action steps contained in the plan 
did not prove to be successful? How can 
the action steps be modified to reach the 
school’s target areas/goals? 

Are there any new or emerging targets 
for improving student performance? 

How should the school incorporate these 
as it updates and refines its plans? 

What steps have been taken to support 
the ongoing process of school 
improvement? 
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9 III. The SID Criteria for Analyzing Instructional 
and Organizational Effectiveness 



The Standards Implementation Design (SID) 
criteria is a framework for analyzing instructional 
and organizational effectiveness. These 
criteria were adapted from the “Images of 
Success” found in the Comprehensive Needs 
Assessment (Hawaii State Department of 
Education, 1998) and the criteria for Focus on 
Learning 1997 Edition (Western Association 
of Schools and Colleges). 

The success of the Standards Implementation 
Design system is determined by the extent to 
which a school takes a critical look at itself. 
Fifteen criteria in six areas which comprise 
the SID criteria are detailed in this Section. 

Also presented are “Reflective Questions” 
which serve as guides as schools take a critical 



look at themselves. The questions are 
springboards to deep discussion of each 
criterion as a school examines the various 
areas of the self study. As schools answer 
these questions, they should not lose sight of 
the larger question of how effectively 
instruction and school organization supports 
student learning. Some questions are more 
complex than others; schools may need to 
spend more time on these questions in 
comparison to other questions. 

The list of “Possible Areas to Analyze” 
provides suggested, relevant evidence that 
may be examined in answering the reflective 
questions. In the Rubrics section (V) of this 
document can be found detailed rubrics to 
evaluate each criteria. 



The SID criteria include the following categories and criteria: 



A. Standards -Based Learning 

Criterion A1 Standards-Based Curriculum (What is taught) 

Criterion A 2 Standards-Based Instruction (How it is taught) 

Criterion A3 Standards-Based Assessments (How students are assessed) 



Quality Student Support 

Criterion B1 Environment That Promotes High Expectations for Student 
' Learning and Behavior 
Criterion B2 Array of Student Support Services 
Criterion B3 School-Based Services Review 



C. Professionalism and Capacity of the System 

Criterion Cl Staff 

Criterion C2 Professional Development 

D. Coordinated Team Work 

Criterion D1 Leadership 

Criterion D2 Governance: Formal and Informal 

Criterion D3 Resource Management and Development 

E. Responsiveness of the System 

Criterion El Parent and Community Engagement 
Criterion E2 Public Responsibility and Accountability 



F. 




Focused and Sustained Action 

Criterion FI Vision, School Purpose (Mission), and Beliefs 
Criterion F2 Continuous Improvement Process 
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The SID Criteria 



A. Standards-Based Learning 



Criterion A1« Standards-Based 
Curriculum (What is Taught} 

To what extent does the school provide a 
challenging, coherent, relevant and 
meaningful curriculum for each student 
that fulfills the school’s purpose (mission) 
and results in student achievement of the 
Hawaii Content and Performance 
Standards (HCPS) and the schoolwide 
learner outcomes through successful 
completion of any course of study offered? 

Reflective Questions 

• To what degree is the curriculum 
designed to address the Hawaii Content 
and Performance Standards (HCPS) and 
schoolwide learner outcomes? What 
process is the school using to ensure that 
the HCPS and schoolwide learner 
outcomes have been used as the basis for 
development of the curriculum? 

• What process is used at the school to 
ensure that the standards are 
implemented consistently within grade 
level or departments and across content 
areas and grade levels and to ensure that 
the same high expectations are for all 
students? What process is used by staff 
for developing, evaluating, and revising 
curriculum? 

• What process is used by the professional 
staff to ensure that all students are 
provided learning opportunities to 
demonstrate their achievement of the 
standards through a differentiated 
curriculum that provides 
developmentally-appropriate learning 
experiences? 

• What actions are being taken to ensure 
that the school is addressing the Hawafi 
Content and Performance Standards that 
will help students achieve the schoolwide 
learner outcomes? 



• What process is in place to facilitate sharing 
of school and classroom curricula and 
expectations with students and parents? 

• In designing curriculum, how does the 
school use the school profile 
information? 

• What system is in place at the school to 
provide for career awareness 
(elementary), career exploration, and 
career preparation (secondary)? 

• What procedure is in place to ensure that 
all students have access to the general 
education curriculum? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Extent to which staff uses ideas from 
current research and thinking related to 
content area (e.g., state and national 
standards). 

• Curriculum handbooks used by 
department/grade level 

• Articulation meeting notes, minutes 

• Procedures or policies for determining 
course offerings, instructional time, 
course requirements, etc. (e.g., 
Authorized Courses and Code 
Numbers— ACCN) 

• Student handbook or registration guide 

• Student/teacher/parent surveys or 
interviews 

• School profile data 

• Policies and guidelines for graduation, 
promotion, grading, etc. 

• Differentiated curriculum unit/lesson 
plans 

• Use of multi-media and multiple 
teaching modes 

• Integrated use of technology 

• Master schedule: course offerings, class 
schedules, enrollment in classes and 
courses, AP and Honors courses, 
remedial courses, etc. 
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• Assessment measures used as part of 
instruction 

• Graduation or graduate follow-up 
surveys, interviews 

• Student transcripts 



Criterion A2. Standards-Bosed 
Instruction (How it is Taught) 



To what extent... 

• does the professional staff use 
research -based knowledge about 
teaching and learning? 

• does the professional staff design and 
implement a variety of learning 
experiences that meet the diverse needs 
and learning styles of students? 

• does the professional staff design and 
implement learning experiences that 
engage students in inquiry and 
problem solving, address the Hawaii 
Content and Performance Standards, 
and are consistent with the school wide 
learner outcomes? 



Reflective Questions 

• What process is used to develop 
instructional strategies and appropriate 
adaptations which facilitate student 
attainment of the Hawaih Content and 
Performance Standards (HCPS) and the 
schoolwide learner outcomes? 

• How do the professional staff provide a 
variety of learning opportunities that 
actively engage students in their own 
learning and allows them to demonstrate 
their learning in a variety of ways? 

• What process do the school and professional 
staff use to ensure that instructional 
practices maximize engagement in 
learning and time-on-task and foster 
curiosity, inquiry, and problem solving? 



• How are students provided with 
opportunities for learning that extend 
beyond use of traditional textbooks 
through the use of technology, applied 
learning, work experience, service 
learning, community resources, etc.? 

• How does the school use the school 
profile as a basis for designing 
instructional opportunities and strategies? 

• To what extent do the instructional 
strategies used in the classroom consistendy 
require active involvement of the learner 
and help the learner connect to existing 
knowledge, construct meaning, apply 
learning to new problems, and assess and 
monitor their own learning? 

• How are the various content areas being 
integrated to make learning more 
authentic and relevant for students? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Classroom observations: teachers 
and students engaged in a variety of 
learning activities 

• Course syllabi or unit and lesson plans 

• Student/teacher/parent surveys 

• Class and homework assignments 

• Student work: portfolios, projects, 
performances, exhibitions, publications 

• School profile data 

• Differentiated instruction and curriculum 

• Multiple instructional strategies 

• Extent of student engagement: use of 
manipulatives, lab experiences, open- 
ended problems, long-term projects, 
open-ended discussions, etc. 

® Extended learning opportunities: service 
learning, work experience, mentorships, etc. 

• Extent to which computer lab and library 
are used and for what purpose 
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The SID Criteria 



Criterion A3. Stcmdards-Based 
Assessment (How Assessment is 
Used) 

To what extent... 

• is teacher and student use of 
assessment frequent and integrated 
into the teaching/learning process? 

• are the assessment results the basis for 
measurement of each student’s 
progress toward the achievement of 
the Hawaii Content and Performance 
Standards and the schoolwide learner 
outcomes? 

• are the assessment results the basis for 
regular evaluation and improvement of 
curriculum and instruction? 

• are the assessment results the basis for 
the allocation and use of resources? 

Reflective Questions 

• Does the school have a schoolwide 
philosophy and guidelines for the 
effective use of multiple assessment 
strategies? 

• What process has the school used to 
develop multiple schoolwide or 
department- or grade-level tools and 
strategies to assess student achievement 
of the Hawaih Content and Performance 
Standards and schoolwide learner 
outcomes? 

• How is assessment used in the classroom 
to assess students’ achievement of the 
Hawaih Content and Performance 
Standards and how are the results used to 
make decisions about the teaching- 
learning process, e.g., to re-teach, change 
instructional strategies, or move to the 
next level? To what extent does 
assessment motivate students to do high 
quality work? 

• How is assessment integrated into 
everyday teaching and learning? 



• How do the professional staff offer 
assessment tasks that maximize the 
opportunities for students to demonstrate 
the outcomes of their learning? 

• How do the professional staff engage in 
ongoing assessment to help students 
meet the Hawaih Content and 
Performance Standards and to evaluate 
how well they have met the HCPS? 

• To what extent is the school profile used 
to determine assessment tools and 
strategies? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 



Review of curriculum to examine 
correlation of curriculum to expectations 
and assessment 

Student work: portfolios, projects, 
performances, exhibitions, publications, etc. 
Classroom observations 
Interviews 

Assessment tools/strategies used in the 
school 

Assessment results 

Modifications/revisions of curriculum 
and instruction 

Allocation and re-allocation of resources: 
time, money, personnel 
Student/teacher/parent surveys 
School profile data 
Use of technology for assessment 
Extent of student self-assessment 
Clear, written and shared expectations 
Use of rubrics by students, teachers, and 
other stakeholders 
Student transcripts 
Alternative learning programs 
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B. Quality Student Support 



Criterion Bl. Environment that 
Promotes High Expectations (or 
Student Learning and Behavior 

To what extent... 

• does the school have a safe, healthy, 
nurturing environment that reflects 
the school’s purpose? 

• is the school environment (culture) 
characterized by a respect for 
differences, trust, caring, 
professionalism, support and high 
expectations for each student? 

Reflective Questions 

• To what extent does the school have a 
learning environment that is safe, clean, 
and orderly and where respect and 
concern for others can be observed in the 
classroom and other parts of the campus? 

• What process is in place to gather input 
from students and parents on school 
rules, policies, and guidelines as they 
relate to high expectations for student 
learning and behavior? 

• What strategies has the school employed 
to ensure that the resources such as the 
facilities, the campus, and the general 
environment are regularly inspected, 
maintained, and improved to ensure that 
it is conducive to student learning? 

• What criterion- based decision-making 
and problem-solving models does the 
school use to balance diversity and equity 
issues and result in what’s best for 
suidents, the school, and the community? 

• What strategies do the school and the 
professional staff use to promote a 
culture of caring, trusting, and respectful 
relationships between and among 
students, teachers, administration, staff, 
and all other stakeholders in the 
classroom and on the campus that 



o 



supports students’ achievement of the 
HCPS and the schoolwide learner 
outcomes? 

• What formal system is in place to share 
and build staff expertise and collegiality, 
encourage innovation and risk-taking, 
and celebrating success? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• School profile data 

• School and class size data 

• Adequate and qualified staffing 

• Surveys: School Quality Survey; 
surveys of students, parents, teachers, 
other staff, community 

• Referrals and disciplinary action data 

• School and state rules, policies, and codes 
(e.g.. Administrative Rule Chapter 19, 

BOE Policies) 

• School’s discipline plan 

• School’s safety plan 

• School Self-Inspection Safety Checklist 

• Attendance policies 

• Standards-based co-curricular activities 

• Guidance program 

• Peer mediation/conflict resolution 
programs 

• Student profile 

• Town, parent, student meeting notes 

• Data on accidents and injuries due to 
physical environment 

• Repair and Maintenance (R & M) 
requests, status 

• Enrollment in AP, Honors, 
Gifted/Talented, and remedial classes by 
ethnicity, or other special population 
groupings 

• Extent to which the school’s computer 
lab and library are used and for what 
purposes 
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Criterion B2. Array of Student 
Support Services 

To what extent... 

• are students connected to a system 
of support services, activities, and 
opportunities at the school and within 
the community to help them achieve 
schoolwide learner outcomes through the 
curricular and co-curricular programs? 

• is there a system of support and array of 
support for students in and outside the 
school which includes: 

— personalized classroom climate and 
differentiated classroom practices, 

— prevention/early intervention, 

— family participation, 

— support for transition, 

— community outreach and support, 
and 

— specialized assistance and 
crisis/emergency support? 

Reflective Questions 

• What kinds of evidence are available to 
support the effectiveness of support services 
offered to students? 

• What types of extended learning 
opportunities are in place for all students? 

• Can the school and staff identify the array of 
support services available to students within 
the school setting? 

• How are students made aware of the array 
of support services available to them? 

• What strategies are used to ensure that 
students feel connected to the school? 

• How are co-curricular activities at the 
school used to support the achievement of 
the Hawaii Content and Performance 
Standards and the schoolwide learner 
outcomes? 

• What is the relationship of the support 
services and activities to classroom 
instruction? 



What process/strategies are in place to 
ensure that students have opportunities to 
be connected to a mentor or other 
significant, caring adult? 

How are student support services evaluated 
to assess their impact on classroom 
instruction and learning? 

How do students know they are making 
progress toward the achievement of the 
schoolwide learner outcomes and the 
HCPS? 

What support services are made available in 
the areas of health, career and guidance 
counseling, personal counseling, and 
academic assistance? 

What prevention and intervention services, 
programs, or strategies are offered by the 
school to establish a proactive approach to 
support student learning? 

What transition services and practices exist 
within the school to help students move 
from level to level, school to school, grade 
to grade, program to program, etc.? 

How are parents involved in the school to 
promote children’s achievement of the 
Hawaifi Content and Performance 
Standards and the schoolwide learner 
outcomes? 

What processes are currendy in place for 
intervention or referral for students needing 
additional assistance? Is die entire staff 
aware of diese services? 

Is the school coordinating die system of 
support services for maximum results? 
Within the school? With outside agencies? 
With the community and parents? Is the 
community aware of the request for services 
and the services available? How are 
community support services, identified and 
obtained for students? 

What exists within the school to provide for 
crises or emergency situations? 
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Possible Areas to Analyze 

(Evidence to determine the extent to which this 

criterion is met) 













School profile data 

School and class size data 

Adequate and qualified staffing 

Surveys, e.g., School Quality Survey, surveys 

of students, parents, teachers, staff, 

community, service providers 

Referrals 

School’s discipline plan 
School’s safety plan 
Advisor/advisee programs 
Student profile 

Level and type of student involvement 

in school activities 

Array of Services Matrix 

Teacher feedback on student achievement 

Student/teacher conferences 

Guidance program and/or curriculum 

Career pathways 

School Support Group/Team 

Description (written or graphic) of the 

school’s student support system 

Listing of parent involvement and training 

activities 



Criterion B3. School-Based Services 
Review 



To what extent... 

• does the school do an annual review of 
the support services offered to students 
taking into account: 

— adequacy of the services offered, 

— number of students identified 
and serviced and type of service, 

— effectiveness of the service, and 

— number of students identified 
and not serviced and why? 



Reflective Questions 







Is the protocol, process, or model which is 
used to identify students who need support 



services clear, fair, consistent and 
comprehensive, timely, and effective in 
identifying students and their needs? How 
would this model or process be described? 

• How does the school ensure that the 
assessment and implementation strategies 
used match the needs of the child? What 
strategies are in place to conduct ongoing 
monitoring of student progress so 
adjustments are made to ensure that services 
are responsive to the child at any given 
time? 

• Is there a system of support for teachers that 
will help them identify and provide the array 
of support for students with special needs? 
What are some of the structured 
opportunities that enable teachers to discuss 
individual students? 

• Are all teachers aware of the process used to 
identify students and the procedures for 
follow-up? 

• What strategies are in place to keep parents 
informed and actively involved in their 
child’s education? 

Possible Areas to Analyze 

(Evidence to determine the extent to which this 

criterion is met) 

• Complex Service Testing Review results 

• School profile data 

• CSSS assessment of student support services 

• Individuals with Disabilities Act (IDEA) 
state monitoring reports 

• Documents at school showing array of 
student support services available 

• Documents and other evidence that show 
that teachers are aware of the referral 
process/procedures (e.g., Faculty 
handbook, memos, bulletins, etc.) 

• Norm- and criterion- referenced test scores, 
class quizzes, student work 

• Surveys, interviews 

• Disciplinary and other referrals 

• Student/teacher conferences 
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C. Professionalism and Capacity of the System 



Criterion Cl. Staff 

To what extent... 

• are the school leadership and staff 
qualified for their assigned 
responsibilities? 

• are the school leadership and staff 
committed to the school’s purpose? 

Reflective Questions 

• What process does the school use in 
considering professional and personal 
strengths of staff members when making 
assignments to best match identified 
student needs? 

• What process does the school use for the 
selection of new staff? How does the 
process involve the input from the school 
community, including parents, peers, and 
other personnel as appropriate? Is there 
an avenue for the school to make 
decisions about who they can recruit 
and/or hire so the personnel best suited 
to their needs can be hired? 

• Does the school have a fair, effective staff 
evaluation system based on clear 
expectations for performance; support for 
achievement of expectations; procedures 
for monitoring and gathering 
information about performance; and a 
process for improving performance, 
including incentives and sanctions? 

• What process or system has the school 
institutionalized for sharing and building 
of expertise and to promote collegiality 
among staff members? How is the staff 
supported with time, personnel, material 
and fiscal resources for planning, and 
collegial dialogue about issues relating to 
the teaching/learning act? 

• What kinds of collegial strategies are used 
to implement innovations and encourage 
improvement, such as cognitive coaching, 



mentoring, shadowing, co-teaching, 
teaming, etc.? 

• What process is in place at the school to 
encourage teachers to try new approaches 
and how are teachers supported in their 
efforts to improve student learning? 

• How is leadership shared and fostered 
among staff members? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• State employment/hiring practices, 
teacher certification 

• Teacher Standards Board requirements 

• Staff Surveys (e.g., School Quality Survey) 

• Use of personnel, e.g., staff assignments 

• Evaluation process 

• Teacher planning time 

• Faculty handbook: roles and 
responsibilities 

• Opportunities for teachers in leadership 
roles 

• School profile data 

• Staffing ratio 

Criterion C2. Professional 
Development 

To what extent... 

• does the school leadership and staff 
engage in ongoing professional 
development (staff development plan) 
that promotes student achievement of 
the Hawaii Content and Performance 
Standards and the schoolwide learner 
outcomes? 



Reflective Questions 

• Does the staff have a system in place 
to help beginning teachers or teachers 
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new to the school adjust to the culture 
of the school? 

What process is in place to foster 
informal professional development on a 
daily or weekly basis through action 
research teams, reflection time, 
focus/team group meetings, discussions 
about student work, observation of 
students at work, etc.? 

Does the school have a well-defined 
professional development plan that: 

1) has been developed collaboratively, 

2) is based on research about effective 
instructional strategies (best practices), 

3) focuses on all students achieving the 
standards and the schoolwide learner 
outcomes, and 4) results in improved 
job performance 

How does the school use the student/ 
community profile and other student 
assessment information in determining 
professional development activities 
needed? 



development: topics covered, 
attendance, and effectiveness in resulting 
in actual classroom practice 
• School profile data 



Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Teacher surveys on professional 
development — purposes, effectiveness 

• Written staff development plans 

• School Quality Survey 

• Report of resources (time, money, 
personnel, facilities) spent on staff 
development 

• Participation in staff development 
activities provided by the state, district, 
school or others 

• Teacher support: collegial and cognitive 
coaching, shadowing, beginning teacher 
mentoring 

• Process by which staff development 
priorities are determined 

• Action research teams 

• Number and type of professional 
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D* Coordinated Team Work 



Criterion Dl. Leadership 

To what extent ... 

• does the school leadership make 
decisions to facilitate actions that 
focus the energies of the school on 
student achievement of the standards 
and the schoolwide learner outcomes? 

• does the school leadership empower 
the staff and students? 

• does the school leadership encourage 
commitment, participation and shared 
accountability for student learning? 

Reflective Questions 

• What process does the school use to 
engage all segments of the school 
community and the entire staff to 
establish a coherent vision for the school? 
How is this vision relevant to the larger 
community? 

• What formal, shared decision-making 
system is in place at the school and how 
is the input of all stakeholders actively 
sought? What system of communication 
(communication model) is 
institutionalized at the school? 

• How are the roles and responsibilities of 
all role groups determined and shared? 

Is there a clear understanding of roles 
and functions by all staff members and 
the school community in promoting and 
supporting standards-based education? 

• What evidence is there that ideas, 
innovation, and input from all members 
of the school community are actively 
sought and highly valued by school 
leadership and that both administrative 
and educational policies are systematically 
reviewed and revised? 

• What evidence is there to support that 
there is openness and receptiveness to 
views, participation, and the formation of 



partnerships with those inside and 
outside the immediate school 
environment? 

• What evidence is there that leadership at 
the school is broad-based in many areas 
and that building capacity within the 
school is a priority? What evidence is 
there that leadership and staff are part of 
an organized structure committed to 
professional development and capacity 
building? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Staff interviews 

• Communication system: memos, 
minutes, bulletins, newsletters, etc. 

• Faculty handbook; student/parent 
handbooks 

• System for decision making 

• System for conflict resolution 

• Evidence of collaboration 

• Surveys (e.g., School Quality Survey) 

• Organizational charts that define roles, 
responsibilities, and relationships 

Criterion D2. Governance 
(Formal and Informal) 

To what extent... 

• does the school leadership adopt 
guidelines which are consistent with 
the school purpose/mission and 
support the achievement of the 
standards and the schoolwide learner 
outcomes? 

• does the school leadership require 
implementation of these guidelines by 
members of the staff? 

• does the state, district, and school 
leadership monitor results? 




30 



Standards Implementation 



Design 



Reflective Questions 



• How does the school involve all 
stakeholders in the decision-making 
process? 

• How does the school/district monitor the 
implementation of established policies and 
guidelines? 

• How does the school assess the 
effectiveness of established policies and 
guidelines in facilitating the achievement of 
the schoolwide learner outcomes and the 
standards? 

• What process is in place to ensure that the 
policies and guidelines are supporting the 
achievement of the standards and 
school wide learner outcomes? 

• What process is in place to change policies 
and guidelines that are not supportive of 
student learning? 



Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 



purpose/mission: student achievement 
of the standards and the schoolwide 
learner outcomes? 

• does the school execute responsible 
resource planning for the future? 

• are assessment results the basis for the 
allocation and use of resources? 

Reflective Questions 

• How does the school use the analysis of 
instructional and organizational 
effectiveness to determine how resources 
should be used? 

• What decision-making process is 
established at the school to make decisions 
regarding the allocation and use of 
resources? Are all resources available when 
decisions are made? 

® How does the school do long-range 

planning to identify resources needed and 
to ensure their availability so that effective 
services and programs are maintained and 
needed programs and services adopted? 



® School profile Data 

® Surveys (e.g., School Quality Survey) 

• Selection, composition, and specific duties 
of governing authority 

• Process for assessing effectiveness of 
governing authority, policies, guidelines 

• Extent of involvement of governing 
authority in school improvement process 

• Policy handbook 

• Faculty handbook 

• Minutes, notes, memos, correspondence 

Criterion D3* Resource 
Management and Development 

To what extent... 

• are resources available to the school 
sufficient to sustain the school program 
and used to carry out the school’s 



Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

® Resource plans 

• Nature and amount of grants 

• Budget/expenditures; FMS reports 
® Budget allocation process (school, 

district, state) 

• Facilities report 

® Repair and maintenance reports, records 

• Availability of resources: books, 
computers, lab equipment, musical 
instrument, etc. 

• Recent audits 

• Procedure for school level and department 
or grade level budget decisions 

• Administrative Rules, policies 
® Audits 
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Criteria 



E. Responsiveness of the System 



Criterion El. Parent and 
Community Engagement 

To what extent... 

• does the school leadership employ a 
range of strategies to assure that 
parent and community involvement 
are included in its support system? 

Reflective Questions 

• What process is used to involve parents 
and/or community members as decision- 
makers in school leadership teams? 

• How does the school work with parents 
so they can work with their child at 
home to extend and support learning? 

• What formal system of communication 
exists at the school to get information 
out and feedback from parents and other 
stakeholders? What strategies does the 
school use to make parents and other 
stakeholders feel that their input is valued 
and highly sought? 

• What strategies are in place to engage 
parents and other stakeholders in 
meaningful dialogue regarding issues and 
decisions that affect student learning? 

• How are parents and other stakeholders 
actively involved in professional 
development activities? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Parent/community surveys 

• Town meetings 

• Parent participation in committees and 
school activities (School/Community- 
Based Management, Parent and 
Community Networking Centers, Parent- 
Teacher-Student Organizations, Title I 



program, accreditation, school safety 
committee, career day, speakers bureau, 
mentorships, etc.) 

• Neighborhood boards 

• School web site 

• Use of public access TV 

Criterion E2. Public Responsibility 
and Accountability 

To what extent... 

• do the school leadership and staff 
regularly assess student progress 
toward accomplishing the standards 
and the schoolwide learner outcomes? 

• do the school leadership and staff 
report student progress to the rest of 
the school community and the public 
on a regular basis? 

Reflective Questions 

• What procedures are established at the 
school level to regularly compile data on 
its assessment of learning results as well 
as other indicators such as graduation 
rate, drop-out rates, grade distribution, 
scholarships, awards, etc. 

• How does the school share assessment 
results with students, parents, and the 
general public on a regular basis? 

• How does the school use the analysis of 
instructional and organizational 
effectiveness to determine how funds 
should be used? 

• What process is in place at the school to 
protect against mishandling of funds and 
other resources? 

• How does the school ensure that federal, 
state and Board of Education (BOE) 
rules and regulations that affect student 
learning are complied with? 
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Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Town meetings, public forums 

• Parent/ teacher conferences 

• Student progress report/report cards 

• School profile data 

• School web sites 

• Use of public access TV 

• Budget audit 

• Complex Service Testing results 

• Open house 

• School bulletins 

• Published list of: graduates, School 
Quality Survey, achievement scores, 
schoolwide action plan, etc. 



O 

ERIC 




The SID Criteria 



F. Focused and Sustained Action 



Criterion FI. Vision, School 
Purpose (Mission), and Beliefs 

To what extent... 

• has the school established a clear 
statement of purpose/mission based 
upon its vision and beliefs, school 
profile, and current educational 
research? 

• is the vision and purpose/mission 
further defined by standards and the 
schoolwide learner outcomes that 
form the basis of the educational 
program for every student? 

Reflective Questions 

• What process did the school use to 
develop the school’s vision? Does the 
vision reflect the needs and values of the 
students and the school community? 
What process was used to involve the 
various stakeholders in developing the 
vision? 

• What process was used to ensure that the 
vision, school’s purpose, beliefs, and 
schoolwide learner outcomes are aligned? 

• To what extent do the instructional goals 
for each grade level, subject area, course, 
and program support student attainment 
of the Hawaii Content and Performance 
Standards and the schoolwide learner 
outcomes? 

• How do the school’s vision and 
schoolwide learner outcomes drive all 
curricular and instructional activities and 
related planning and system processes 
such as professional development, time 
and resource allocation, and program 
development? 

• What process is in place for a regular 
revisit of the school’s vision? What 
process is in place for regular 



communication with the school 
community regarding review and revision 
of the school’s vision, purpose, and 
schoolwide learner outcomes? 

Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Teacher handbook 

• Parent/student handbooks 

• Written copy of vision, purpose 
(mission), beliefs, and schoolwide learner 
outcomes 

• Meeting notes 

• School profile data 

• Written policies or guidelines for review 
and revision of vision, etc. 

• Publications/newsletters to stakeholders 

• Decision-making process 

• Interviews with stakeholders 

Criterion F2. Continuous 
Improvement Process 

To what extent... 

• does the school leadership guide the 
school in setting directions, 
developing, implementing, and 
sustaining a continuous improvement 
process that focuses on student’s 
achievement of the standards and the 
schoolwide learner outcomes? 

• does the school leadership facilitate 
continuous school improvement which 
is driven by a standards 
implementation action plan that 
promotes the achievement of the 
HCPS and the schoolwide learner 
outcomes for all students? 

• does the school leadership effectively 
guide the work of the school? 





Standards Implementation Design 



• does the school leadership provide for 
accountability through monitoring of 
the schoolwide standards 
implementation action plan? 

Reflective Questions 













What process does the school use to 
analyze student and school performance 
and capabilities as a means to identify 
key opportunities for improvement as the 
basis for developing a standards 
implementation design? 

How does the school used the data 
collected on organizational and 
instructional effectiveness to determine 
the areas for improvement to be 
addressed in the schoolwide standards 
implementation action plan? 

What system is in place to gather and 
analyze data systemically and 
systematically? What procedures are use 
to annually update the School profile? 
What monitoring and follow-up process 
is in place at the school to assess the 
progress of the standards implementation 
design? 



Possible Areas to Analyze 

(Evidence to determine the extent to which 

this criterion is met) 

• Meeting notes/minutes 

• School profile data 

• Performance data 

• Needs assessment data 

• Schoolwide action plan 

• Faculty handbook 

• Budget allocation plan 

• School Quality Survey 

• Process for on-going monitoring and 
follow-up (formative and summative 
evaluations) 
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IV. The Standards Implementation Action Plan 



INTRODUCTION 

The Standards Implementation Action Plan is 
a written, public record of the school’s plans 
for improvement and documents goals that 
need to be addressed, why they were selected 
as priorities, and the means by which these 
goals will be addressed and their attainment 
evaluated. It is important to stress that the 
Action Plan is not an end in itself and should 
be developed collaboratively. The Action 
Plan should also reflect action that will be 
taken over at least a three-year time period. 

At a minimum, there should be a schoolwide 
and department or grade-level plans. Plans 
by individual teachers or teacher-teams may 
also be developed. A suggested format is 
provided in this Section. 

Every school must prepare a Standards 
Implementation Action Plan. The 
recommended time period which the plan 
should cover is three years. The plan must 
show how the school integrates standards in 
teaching and learning for all students. It 
should also reflect the professional 
development, parent involvement, and 
resource management necessary to ensure 
quality work at the school on behalf of the 
students. 

The Standards Implementation Action Plan 
consists of two reports: 1) The Self Study 
Summary and Action Plan and 2) the 
Progress Report. 



THE SELF STUDY SUMMARY 
AND ACTION PLAN 

The contents of the Self Study Summary and 
Action Plan correspond to the Tasks 1 
through 6 in the SID Process and include the 
following categories of information. The 



SID Process Task is indicated in parentheses 
following each category. 

A. BACKGROUND AND CONTEXT 

1. School and community profile 
(SID Process, Task 1). 

2. The school’s vision, mission (purpose), 
and beliefs and how they were developed, 

i.e., what process was used, and who was 
involved (SID Process, Task 2). 

3. Schoolwide learner outcomes and other 
major goals for the period and how they 
were developed (SID Process, Task 3). 

4. Involvement and commitment to the 
Action Plan including the school’s 
commitment to the Action Plan and 
documentation of public engagement. 

B. INSTRUCTIONAL AND 
ORGANIZATIONAL 
EFFECTIVENESS 

(SID Process, Task 4) 

1. Summary of findings. 

2. Major areas of strength, including 
evidence. 

3. Major areas needing improvement, 
including evidence. 

C. ACTION PLAN 

(SID Process, Task 5) 

D. IMPLEMENTATION 

(SID Process, Task 6) 

Includes a school’s implementation and 
follow-up plans. 
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ANNUAL EVALUATION AND 
REVIEW (Progress report) 

(SID Process, Task 7) 

The Self Study Summary and Action Plan 
covers multiple years and need not be re- 
written each year. However, schools are 
asked to submit an annual progress report 
with the following components: 



A. 

B. 

C. 

D. 




Description of the extent to which SID 
Parameters were achieved. 

Evaluation of the implementation of the 
Standards Implementation Action Plan, 
including any changes, adjustments, 
modifications made to the Action Plan 
and the reasons. 

The extent to which student achievement 
targets or goals were met. 

Adjustments and modifications to the 
plan that will be made for the next year. 



RUBRICS AND SAMPLE 
ACTION PLANS 

Rubric IV can be used to assess the Standards 
Implementation Action Plan. As has been 
mentioned earlier, the Action Plan is not an 
end in itself. The process of collaboration 
and critical self analysis is an important part 
of the Standards Implementation Design 
system. 

The Appendix includes two types of sample 
Three- Year Action Plans: 1) a school level 
action plan and 2) a departmental or grade- 
level action plan. 
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The SID Action Plan 



Standards Implementation Design System 
Sell Study Summary and Action Plan 



School Years 

School Date 

A. Background and Context Include brief descriptions of the following: 

1. School and community profile (SID Process, Task 1). Include the following: 

— Demographics 

— Student achievement data 

— Parent, student, community views of the school’s effectiveness 

— Other school and community characteristics 

2. The school’s vision, mission (purpose), and beliefs and how they were developed, i.e., what 
process was used, and who was involved (SID Process , Task 2). 

3. Schoolwide learner outcomes and other major goals for the period and how they were 
developed (SID Process , Task 3). 

— List the schoolwide learner outcomes and major goals 

— Describe where students are in relation to the outcomes and goals 

4. Involvement and commitment to the Action Plan including the school’s commitment to 
the Action Plan and documentation of public engagement. 

B. Instructional and Organizational Effectiveness (SID Process , Task 4) 

Include brief descriptions of the following: 

1. Summary of findings, including: 

— Effectiveness of the school in supporting student learning 

— Effectiveness of instruction in supporting student learning 

2. Major areas of strength, including evidence. 

3. Major areas needing improvement, including evidence. 

C. Action Plan 



Please attach the Standards Implementation Action Plan — see suggested form on following 
pages. (SID Process, Task 5). 

D. Implementation (SID Process, Task 6). 

Include brief description of the implementation and follow-up plans. 

• Who will be monitoring the plan? 

• How will you ensure that all stakeholders are involved? 
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The SID Action Plan 



Annual Evaluation and Review 

(Progress Report) for the STANDARDS IMPLEMENTATION ACTION PLAN 

(SID PROCESS , TASK 7) 

School Years 

School Date 

A. Describe the extent to which SID Parameters were achieved. 

B. Evaluate the implementation of the Standards Implementation Action Plan. 

1. Describe the extent to which and how the plan was: 

• Useful 

• Complete 

• Relevant and significant 

• Timely 

• Other (please describe) 

2. Describe the changes, adjustments, and/or modifications made to the 
Action Plan and the reasons. 

C. Describe the extent to which student achievement targets or goals were met. 



D. Adjustments and modifications to the plan that will be made for the next year. 
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V. Rubrics 



In this section, four rubrics are provided to guide schools in assessing and evaluating the efficacy 
of results or the process itself The rubrics assess the extent to which the school exhibits the SID 
parameters, the extent to which the school uses the SID process effectively, the extent to which 
the school addresses the criteria for instructional and organizational effectiveness, and the quality 
of the action plan(s) produced. 



Rubric 1 


Assessing the SID Parameters 


Rubric II 


Assessing the SID Process 


Rubrics III.A-III.F 


Assessing Instructional and Organizational 
Effectiveness 


Rubric III .A 
III.A1 
III.A2 
III .A3 


Standards-Based Learning 
Standards-Based Curriculum (What is taught) 
Standards-Based Instruction (How it is taught) 
Standards-Based Assessments (How students are assessed) 


Rubric III.B 
III.B1 


Quality Student Support 

Environment That Promotes High Expectations for 
Student Learning and Behavior 


III.B2 

III.B3 


Array of Student Support Services 
School-Based Services Review 


Rubric III.C 
III.C1 
III.C2 


Professionalism and Capacity of the System 
Staff 

Professional Development 


Rubric III.D 
III .D 1 
III.D2 
III.D3 


Coordinated Team Work 
Leadership 

Governance: Formal and Informal 
Resource Management and Development 


Rubric III .E 
III. El 
III.E2 


Responsiveness of the System 
Parent and Community Engagement 
Public Responsibility and Accountability 


Rubric III .F 
III.F1 
III.F2 


Focused and Sustained Action 

Vision, School Purpose (Mission), and Beliefs 

Continuous Improvement Process 


Rubric IV 


Assessing the Standards Implementation 
Action Plan 
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Rubric II: Assessing the SID Process 
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Rubric II: Assessing the SID Process 



- 


• Growth or need areas are 
identified based on 
perceptions. 

• The target areas are identified 
but not necessarily tied to 
student learning. 

• The Action Plan is developed 
by the administrative team. 

• Accountability for the Action 
Plan is not shared by all 
stakeholders. 


• There is no monitoring 
process. 

• Timelines are not specific. 
Words such as "ongoing” are 
often used. 

• Not all stakeholders are 
included as players in the 
Action Plan. 


N 


• Growth or need areas are 
identified based on the school 
profile and specific standardized 
test scores. 

• The collection and analysis of 
data is sporadic and used as 
needed for compliance issues or 
when writing for grants. 

• Growth or need areas are 
prioritized through consensus 
and based on their impact on 
student achievement. 

• The target areas identified are all 
tied to student learning. 

• The Action Plan is developed 
based on input from grade level 
or department chairs. 

• Teachers and other stakeholders 
are unclear about their roles and 
responsibilities for the 
implementation of the Action 
Plan. 


• Monitoring of the Action Plan is 
left to the individual. 

• Timelines are tight and teachers 
feel that they are not realistic. 

• Stakeholders are unclear about 
their roles in the implementation 
of the Action Plan. 


rO 


• Growth or need areas are identified based 
on the school profile and other data 
collected during the analysis of 
instructional and organizational 
effectiveness. 

• The process of collecting and analyzing 
data is ongoing, systematic, and 
systemic. 

• Growth or need areas are prioritized 
through consensus and based on their 
impact on student achievement, 

• The target areas identified are all tied to 
student achievement of the of the HCPS 
and schoolwide learner outcomes. 

• The Action Plan is developed based on 
input from the teachers and staff and the 
evidence collected and analyzed. 

• Each certificated staff member has an 
accountability role in the Action Plan. 


• The school has a process in place to 
monitor the implementation of the 
Action Plan. 

• Timelines are specific, reasonable, and 
doable. 

• Each stakeholder understands his/her 
responsibility in successfully 
implementing the Action Plan. 




• Areas of strengths are identified based on 
the data collected and analyzed and serve 
as a springboard for continuous 
improvement. 

• Growth or need areas are identified based 
on the school profile and other data 
collected during the analysis of 
instructional and organizational 
effectiveness. 

• The process of collecting and analyzing 
data is ongoing, systematic, and 
systemic. 

• Growth or need areas are prioritized 
through consensus and based on their 
impact on student achievement. 

• The target areas identified are all tied to 
student achievement of the HCPS and 
schoolwide learner outcomes. 

• The Action Plan is developed based on 
input from the entire school community 
and the evidence collected and analyzed. 

• Each stakeholder has an accountability 
role in the Action Plan. 


• The school has a process in place to 
monitor the implementation of the 
Action Plan. 

• Timelines are specific, reasonable, and 
doable. 

• Each stakeholder understands his/her 
responsibility in successfully 
implementing the Action Plan. 
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Rubric II: Assessing the SID Process 



- 


• There is no process for 
continuous monitoring. 

• There is no process in place 
for assessment and follow-up 
of the action plan. 

• The school conducts another 
needs assessment to determine 
new needs. 

• The school follows through on 
recommendations only when 
necessary. 

• The evaluation is only 
summative in nature and not 
based on valid student 
achievement data. 

• Evaluation results are not used 
to guide further actions for 
improvement. 




• The grade level or department 
chairs turn in an annual report to 
the administration regarding 
their accomplishments. 

• The report is filed for future 
reference, but actions are not 
taken. 

• The school conducts another 
needs assessment to determine 
new needs. 

• The plans do not call for a 
continuous cycle of evaluation. 

• Results are not evaluated in terms 
of student achievement; actions 
are not analyzed in terms of their 
impact on student achievement. 

• Evaluation results are 
inconsistently used to identify 
actions for improvement. 


fO 


• There is some formative evaluation, but 
the evaluation is largely summative in 
nature. 

• The school has a process for collecting 
and analyzing data to monitor the 
implementation of the plan (formative 
evaluation) and to assess the degree to 
which the strategies or action plans were 
implemented successfully. 

• The process was developed 
collaboratively. 

• The progress of the action plan is 
evaluated annually. 

• The faculty is informed of the results. 

• Results are evaluated in terms of student 
achievement and other factors; actions 
may be analyzed in terms of their impact 
on student achievement as well as other 
factors. 

• Evaluation results are used to identify 
further actions for improvement. 




• There is both formative and summative 
evaluation. 

• The school has a process for collecting 
and analyzing data to monitor the 
implementation of the plan (formative 
evaluation) and to assess the degree to 
which the strategies or action plans were 
implemented successfully. 

• The process was developed 
collaboratively and everyone is aware of 
the process. 

• The results (progress of the action plan) 
are shared periodically with all 
stakeholder groups. 

• Results are evaluated in terms of student 
achievement; actions are analyzed in 
terms of their impact on student 
achievement. 

• Evaluation results are used to identify 
priorities and further actions for 
improvement. 
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Rubric III: Assessing Instructional and Organizational Effectiveness 
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Rubric III: Assessing Instructional and Organizational Effectiveness 
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Rubric III: Assessing Instructional and Organizational Effectiveness 
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Rubric III.A 2 . Standards-Based Instruction 
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Rubric III.A2. Standards-Based Instruction 
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Rubric III: Assessing Instructional and Organizational Effectiveness 
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Student Learning and Behavior 
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The school works at ensuring a 
safe and accessible place for staff 
and students. The main goal of 
maintenance is to pass the safety 
inspection. 


The principal is primarily 
responsible for creating a safe, 
secure campus which is conducive 
to the academic growth and 
physical well-being of students. 
However, some students feel 
unsafe at school at times. 


<N 


The school is maintained as a safe, 
healthy, clean, and accessible place 
that contributes to the achievement 
of the Hawai‘i Content and 
Performance Standards. 

Maintenance and safety 
requirements are met, as reflected on 
the school inspection report. 


The principal, individual teachers, 
grade levels, teams, or departments 
provide an atmosphere that 
promotes student growth. Student 
self-esteem is fostered on a limited 
basis through the recognition of 
academic success. 


CO 


The school is a safe, healthy, 
secure, clean, accessible, and 
functional place that reflects the 
school purpose and contributes to 
the student achievement of the 
Hawaii Content and Performance 
Standards and schoolwide learner 
outcomes. All state mandates, 
codes, and regulations are met, as 
reflected in the school’s safety 
plan. 


The school staff practices inviting 
and nurturing strategies to establish 
a caring atmosphere generally 
reflecting the school purpose. The 
staff promotes student growth and 
well-being, the development of 
self-esteem through the recognition 
of academic and personal 
achievement as reflected by the 
attainment of the Hawaii Content 
and Performance Standards and 
schoolwide learner outcomes and 
success in co-curricular programs 
and activities. 




The school is a safe, healthy, secure, 
clean, accessible, well -maintained, 
functional, and attractive place that 
reflects the school purpose and 
contributes to the student achievement 
of the Hawaii Content and Performance 
Standards and schoolwide learner 
outcomes. All state mandates, codes, 
and regulations are met, as reflected in 
the school’s safety plan. 


The school community has created an 
inviting, nurturing, trusting, and caring 
atmosphere reflecting the school 
purpose. Everyone feels welcomed and 
has a sense of belonging in a climate 
that promotes academic, physical, 
emotional, and social growth. This 
facilitates student attainment of the 
Hawaii Content and Performance 
Standards and schoolwide learner 
outcomes and success in co-curricular 
programs and activities. 
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The principal and individual 
teachers are working on creating 
a safe, caring, and well-managed 
learning environment. 
Accommodations for students 
with special needs and/or cultural 
diversity are limited. 


School rules and sanctions are 
imposed and often inconsistently 
applied. Chapter 19 is 
administered as mandated. 
Systems 

No school leadership team exists 
to address schoolwide discipline 
systematically. 

Practices 

Punitive practices to discipline 
exist. 

Data 

No data measurement system is in 
place to track and evaluate 
schoolwide discipline incidents. 


CM 


The principal, individual teachers, 
and some grade levels, teams, or 
departments provide a safe, caring, 
accessible, and well-managed 
learning environment. 
Accommodations for students with 
special needs and/or cultural 
diversity are provided. 


The school leadership develops the 
school rules that are reviewed with 
students. The rules and sanctions 
are usually applied consistently. 
Chapter 19 is administered as 
mandated. 

Systems 

The school has a leadership team 
which agrees to a proactive, 
preventative purpose for 
schoolwide discipline. 

Practices 

Clearly stated rubrics of expected 
behaviors and rule violations for 
behavior/conduct are used. 

Data 

Evaluation questions and data 
measurement for schoolwide 
discipline are defined. 


CO 


The school staff has created a 
caring, nurturing, safe, functional, 
accessible and well-managed, 
learning environment. Students are 
involved in challenging learning 
experiences. Provisions are made 
to accommodate individual 
differences, special needs, and/or 
cultural diversity. 


The school and some community 
members are involved in the 
development of behavioral 
standards. Students are aware of and 
abide by a written code of student 
conduct, including Chapter 19, that 
is fairly and consistently applied. 
Systems 

The school has a viable leadership 
team with a systems plan in place 
(schoolwide, classroom, non- 
classroom, and individual student 
systems). Proactive, preventative 
policies and procedures are 
established. 

Practices 

Procedures for teaching expected 
behaviors are implemented. 

Data 

A measurement system for tracking, 
monitoring, and evaluating 
schoolwide discipline systems is 
established and implemented. 


Tf 


The school community has created a 
caring, nurturing, safe, well-managed, 
accessible, functional, attractive, self- 
monitoring learning environment. 
Students are interactively involved in 
challenging, integrated, student-centered 
learning experiences. Individual 
differences, special needs, and/or cultural 
diversity are respected and 
accommodated. 


The school community, including 
students, participates actively in the 
development of behavioral standards. A 
clearly defined, written code of student 
conduct, including Chapter 19 
requirements, is understood by all 
stakeholders and applied fairly and 
consistently. Students work toward self- 
monitoring and self-discipline 
Systems 

The school leadership team meets at 
least quarterly, manages implementation 
of a proactive, preventative systems 
plan and conducts annual evaluations. 
Practices 

A behavior support system continuum 
and teaching procedures are in place for 
all students. 

Data 

Data measuring the effectiveness and 
efficiency of the behavior support 
continuum and teaching are utilized 
regularly for action planning. 
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Rubric III: Assessing Instructional and Organisational Effectiveness 
Rubric III.Bt Quality Student Support 
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Rubric III.C: Professionalism and Capacity of the System 
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Rubric III: Assessing Instructional and Organizational Effectiveness 
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Professional development is 
based on individual staff 
members’ interests. The results 
are sporadic and unfocused with 
little lasting impact. 

• The staff rarely engages in 
collaborative planning or 
professional discourse. 

• The status quo is maintained 
with the use of traditional 
practices and materials. 

• Staff development for classified 
staff is virtually non-existent. 


N 


While time and resources are 
provided for professional 
development, a comprehensive plan 
that includes a focus, timeline, and 
follow-up activities is lacking. 

• Instructional staff members, grade 
levels, teams, or departments 
exchange ideas informally. 
Articulation among and between 
levels and other schools or 
programs is incidental. 

• Individual staff members take the 
initiative to make visitations and 
share ideas. 

• Some staff development is 
planned for classified staff. 


f*> 


A long-range staff development 
plan is an integral pat of school 
improvement. Time and resources 
are provided for the entire staff to 
plan, interact, and evaluate 
schoolwide, grade level, team, or 
department learning opportunities 
that result in increased student 
achievement. 

• Comprehensive, long-range 
professional development and 
planning are conducted by grade 
levels, teams, or departments and 
by classified staff. Follow-up is 
included to ensure lasting and 
meaningful growth. 

• The instructional and non- 
instructional staff are encouraged 
to conduct research, visit other 
classrooms and schools, co- 
teach, or work in teams and try 
new ideas that show promise. 


rf 


The instructional and non-instructional 
staff is part of a learning community 
where time and resources are provided for 
planned, focused, and sustained 
schoolwide professional development 
that results in increased student 
achievement of the schoolwide learner 
outcomes and standards. 

• The instructional staff continually 
updates pedagogical skills, interactive 
learning strategies and environments, 
alternative assessments, and 
instructional technologies to ensure 
the development of consistent 
processes and common language. 

• The instructional staff visits other 
classrooms and participates in study 
and work groups that have a student 
focus. The staff collaborate and try 
innovative ideas and researched 
practices and serve as coaches, 
mentors, co-teachers, and curriculum 
leaders. 

• The non-instructional staff collaborate 
within and outside the schools to share 
ideas and to learn new skills and 
strategies to support student learning 
at the school. 
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Rubric III.C2. Professional Development 
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Individual teachers pursue their 
own professional development 
plans. 


• Staff development consists 
primarily of mandatory and/or 
introductory training. This 
training may meet the 
individual needs of some 
teachers. 

* Individual teachers pursue 
assessment competence on 
their own initiative. 


Professional growth is dependent 
upon the initiative of individual 
staff members. However, they 
have few opportunities available 
which allow them to share, 
extend, or refine their learning. 


<s 


Groups of teachers, grade levels, 
teams, or departments pursue 
professional development 
opportunities which promote high 
expectations for all students, 
encourage inclusionary 
instructional practices, and 
emphasize a supportive learning 
environment. 


• Staff development is sometimes 
linked to helping students 
achieve the Hawai‘i Content and 
Performance Standards. A plan to 
link staff development and 
student achievement is being 
developed. 

* Teachers have some staff 
development opportunities 
focused on assessment. 

Individual teachers, grade levels, 
teams, or departments pursue 
assessment competence on their 
own initiative 


Some staff members make 
professional growth a priority 
(e.g., as part of a grade level, team, 
or department). They share their 
expertise and pursue professional 
growth opportunities related to 
their own interests. 


r> 


As an integral part of the SID 
system, professional development 
opportunities that promote high 
expectations for all students, 
encourage inclusionary 
instructional practices, and 
emphasize a supportive learning 
environment are available to 
interested teachers. 


• The staff development plan is 
made with input by most staff 
members; a moderate level of 
commitment of personnel, time, 
and fiscal resources; and a linkage 
of student achievement and the 
Hawaii Content and Performance 
Standards a 

• The principal and the school 
leadership team provide teachers 
with staff development 
opportunities which link 
assessment with Hawai'i Content 
and Performance Standards and 
schoolwide learner outcomes. 


Some staff members make 
professional growth a priority and 
spur the school into recognizing 
the need for individual learning 
plans. The ways in which the plans 
can be developed and directly linked 
to the student achievement of the 
Hawaii Content and Performance 
Standards and schoolwide learner 
outcomes are actively pursued. 




As an integral part of the SID system, 
professional development opportunities 
that promote high expectations for all 
students, encourage inclusionary 
instructional practices, and emphasize a 
supportive learning environment are 
actively pursued by the school 
community. 


* The staff development plan is made 
with input by all staff members; a high 
level of commitment of personnel, 
time and fiscal resources; and a focus 
on student achievement of the HCPS 
and schoolwide learner outcomes. 

• The principal and school leadership 
team provide teachers with 
comprehensive staff development 
focused on assessment. Evidence of 
effective instruction and student 
achievement of the Hawai'i Content 
and Performance Standards and 
schoolwide learner outcomes is used to 
measure the effectiveness of staff 
development. 


All staff members have individual 
learning plans that address their need to 
grow professionally. The plans 
represent systematic ways in which staff 
members reflect, improve upon, and 
share their knowledge, skills, and 
dispositions related to student 
achievement of the Hawaii Content and 
Performance Standards and schoolwide 
learner outcomes. 
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Non-instructional staff includes parents, community members, classified staff, support staff, etc. 
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The principal is the decision maker, 
reacting to school problems and or 
district/state/federal mandates 
independently. He/She 
independently plans for school 
change, receiving permission or 
direction from the district and 
considers recommendations from 
the school staff at his/her 
discretion. While working in 
isolation, he/she delegates tasks to 
others in the school as the need 
arises. The principal’s primary 
goal are to have a well-managed, 
orderly, functioning plant and that 
students achieve the standards. 


The principal gathers ideas and 
input from other designated leaders 
(e.g., vice principals, grade level or 
department chairs, officers of 
school organizations) within a 
hierarchical structure that dominates 
both the leadership and the 
relationships between teachers and 
students, who are expected to 
achieve the standards. 


N 


The principal serves as the manager 
of the school and conveys district 
and school goals and policy to the 
staff to ensure compliance and that 
students achieve the standards. 


The principal and a committee of 
key staff members meet together 
regularly to advise the principal on 
matters of curriculum and 
instruction. The committee 
promotes the culture, vision, and 
mission of the school and 
communicates regularly with 
faculty, students, staff, and parents. 
The principal ensures that students 
receive resources to achieve the 
standards 


f*> 


The school’s leadership, comprised 
of members from all role groups 
(principal, teachers, students, 
parents, support staff, other 
community), participate in a 
formalized governance system that 
represents and involves all 
educational stakeholders in the 
school community. Decisions are 
made collaboratively and support 
the implementation of standards- 
based education and every student 
achieving the standards. 


The school leadership team and the 
principal communicate regularly 
with members of the school 
community, encourages excellence, 
and makes decisions to support 
standards-based education. 




The school’s leadership, comprised of 
members from all role groups 
(principal, teachers, students, parents, 
support staff, other community), 
participate in a formalized governance 
system that represents and involves 
all educational stakeholders in the 
school community. Decisions are 
made collaboratively and support the 
implementation of standards-based 
education and every student achieving 
the standards. 


The school’s leadership is made up of 
stakeholders from all role groups who 
work collaboratively together in 
creating a culture and policy 
environment and a collective school 
vision that supports and nurtures the 
implementation of standards in every 
classroom for every student. 
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Ideas from the school community 
are regularly expressed through 
special interest groups. Such 
groups frequently compete with 
other groups for policy 
consideration, program needs, and 
resource allocation. 


The principal’s focus is on school 
improvement and compliance. 
He/She receives input from school 
organizations on the school plans 
to satisfy legal and district 
requirements including achieving 
the standards. 


The principal receives written 
communication from the district on 
Board policy and district procedures 
related to student achievement of 
the standards. It is developed in 
isolation from the school 
community. 


<S| 


Ideas, innovations, and input from 
selected members of the community 
are accepted and, when necessary, 
administrative and/or educational 
policies and procedures are revised. 


The principal shares the school 
vision with members of the school 
community and everyone is 
encouraged to help students achieve 
the standards. 


The principal receives input from a 
committee on the school plans. The 
principal meets routinely with the 
district staff to present its school 
plans and needs. The district 
communicates these needs to the 
Board. The Standards 
Implementation Design system is 
informally acknowledged and 
incidental to district direction. 


fTi 


Ideas, innovations, and input from 
the community are valued and are 
considered in the review and 
revision of administrative and 
educational policies and procedures. 
The community’s input is linked to 
school goals and school wide 
program improvements. 


The school leadership team and the 
principal maintain effective 
communication within the school 
and with the school community, 
complex, district, Board of 
Education and involves school 
leaders to facilitate mutual support 
and commitment to the school’s 
expectation for every student to 
achieve the standards. 


The principal meets routinely with 
the district staff to present its 
school leadership team plans and 
needs. The district communicates 
these needs to the Board. The 
Standards Implementation Design 
system is formally acknowledged 
and supports achievement of the 
standards. 




Ideas, innovation, and input are 
actively sought and highly valued 
from all educational stakeholders in 
the school community. 

Administrative and educational 
policies and procedures are 
systematically reviewed and revised to 
be consistent with the curricular and 
instructional needs of every student. 
The entire school community is 
actively involved in major decisions 
and actions related to common goals. 


The school’s leadership works 
collaboratively within the school and 
with the school community, complex, 
district. Board of Education, and 
involves school leaders to ensure that 
the focus of all decisions support the 
school’s expectation for every student 
to achieve the standards. 


The school’s leadership promotes 
unity through a systematic and 
integrated planning process that 
fosters collaboration, 
communication, teaming, and uses the 
Standards Implementation Design 
system as a guide. Active 
participation by all educational 
stakeholders creates a community of 
learners. The school’s leadership 
ensures all stakeholders know the 
learning options, resources, and 
programs that facilitate student 
achievement of the standards. 
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Parents and community members 
are invited to participate in 
school activities to meet program 
or other requirements. Their 
input in planning and decision- 
making is primarily for 
compliance purposes. 




The school encourages and supports 
parent and community involvement 
through programs such as School - 
to-Work; Parent and Community 
Networking Centers; School/ 
Community-Based Management; 
accreditation; Parent and Teacher 
Association; Title I parent 
involvement and other 
opportunities. The degree to which 
these efforts employ a partnership 
approach; provide training for staff* 
parents, and community members; 
make available funds, resources, and 
personnel; and network with outside 
agencies and institutions is due to 
the initiative of individuals or small 
groups. 


fO 


• The school encourages and 
supports parent and community 
involvement through programs 
such as School-to-Work; Parent 
and Community Networking 
Centers; School/ Community- 
Based Management; 
accreditation; Parent and Teacher 
Association; Title 1 parent 
involvement and other 
opportunities. 

♦ There is evidence that ways in 
which involvement programs 
and activities can be made part of 
a comprehensive approach are 
being explored. This 
comprehensive approach 
endeavors to employ a 
partnership approach; provide 
training for staff, parents, and 
community member; make 
available funds, resources, and 
personnel; and network with 
other school and community 
programs as well as with outside 
agencies and institutions. 




The school encourages and supports 

parent and community involvement by: 

• Having written policies which 
legitimize and help frame the context 
for involvement activities (e.g., 
School-to-Work; Parent and 
Community Networking Centers; 
School/ Community- Based 
Management; accreditation; Parent 
and Teacher Association; Title I 
parent involvement). 

• Employing a partnership approach 
which includes, for example, joint 
planning, goal setting, the definition 
of roles, and the development of the 
schoolwide learner outcomes. 

• Providing training for staff, parents, 
and community members that develop 
partnering skills. 

• Providing funds and making available 
resources needed for activities (e g., 
meeting space, communication, and 
duplication equipment). 

• Designating people to carry out 
program efforts or events. 

• Networking with other school and 
community programs, outside 
agencies, and institutions. 
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Rubric III: Assessing Instructional and Organisational Effectiveness 
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Reports generally emphasize a 
single score or grade and provide 
little information which would 
help parents understand student 
achievement. 




Individual teachers, grade levels, 

teams, or departments may inform 

parents about: 

• Different assessments of student 
achievement and performance. 

• Student progress toward standards. 

• Strengths and weaknesses in the 
topics, skills, and understandings 
that make up a subject. 

• Achievement toward exit-level 
standards. 

• Evaluation of the student's work. 




Recognizing the need for reporting 
to be frequent and comprehensive, 
the school is developing a plan that 
emphasizes the need for reports to: 

• Provide descriptions of the 
different assessments of student 
achievement and performance. 

• Sum up data about student 
progress toward standards and 
growth in relation to teacher, 
student, and/or parent 
expectations. 

• Identify strengths and areas for 
growth in the topics, skills, and 
understandings that make up a 
subject. 

• Provide a distinction between the 
quality of students* work and 
degree of difficulty. 

• Chart achievement toward exit- 
level standards. 

• Contain an evaluation of the 
student's habits of mind and 
work. 




Frequent and comprehensive reports are 
an integral part of the teaching-teaming 
process and are used to inform the school 
community about what students should 
know, do, and care about. Reports: 

• Provide a clear distinction among and 
description of the different 
assessments of student achievement 
and performance (e.g., Hawai'i 
Content and Performance Standards, 
school wide learner outcomes, 
standardized tests, teacher- made tests). 

• Sum up data about student progress 
toward standards and growth in 
relation to teacher, student, and/or 
parent expectations. 

• Identify strengths and areas for growth 
in the topics, skills, and 
understandings that make up a subject. 

• Provide an accurate distinction 
between the quality of students’ work 
and degree of difficulty through anchor 
papers, performance samples, rubrics, 
etc. 

• Chart achievement toward exit-level 
standards. 

• Contain an evaluation of the student’s 
skills, knowledge, attitudes, and 
dispositions (e.g., persistence, 
attention to detail, ability to work as 
part of a team). 
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Rubric III.F2. Continuous Improvement Process 
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Rubric IV: Assessing the Standards Implementation Action Plan 
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Sample School Level Standards Implementation Action Plan 

School: Aloha High and Elementary School Years: 2000-0 L 2001-02 ' x 2002-03 Date: April 30 , 2001 
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School: Aloha Hiph and Elementary School Years: 2000-0 L 2001-02 x 2002-03 Date: April 30 , 2001 
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